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Problem:

Introduction of a new evidence-based debriefing tool, The
PEARLS Healthcare Debriefing Tool published by Bajaj et al.
(2017), into Prelicensure BSN simulation curriculum at a
large online university created an opportunity for improved
Professional Development of Learning Lab Instructors.

Goal:

The goal of this quality improvement project is to improve
the effectiveness of Learning Lab Instructors leading
debriefing sessions in the prelicensure BSN program after
student participation in standardized simulations.

Aim:

The aim of this quality improvement project was to improve
Instructor effectiveness in applying the PEARLS Healthcare
Debriefing Tool into the student simulation debriefing
process.

Measure:

The project applied a one-group pretest-posttest model
using the Peer and Self-Assessment Debriefing Instrument
(PADI) published by Saylor et al. (2020), a tool used to
measure instructor effectiveness with leading debriefing
sessions.

Analysis:

Major improvements in instructor effectiveness were found
after participation in multi-modal education for the
application of the PEARLS Healthcare Debriefing Tool and
areas for continued improvement were discovered.

BACKGROUND

Standards & Evidence-Based Practices:
« Aligned with INACSL Standards (2021)
o The Debring Process
o Professional Development
e Supports best practices in simulation debriefing
* Meets unique needs of each individual learner by
providing multiple modes of education
« Standardized debriefing tool to create consistency in
WGU nursing simulation experiences across five states

Educational Framework:

« Guided by Theory of Multiple Intelligences (Gardner,
2011)

« Use of Multi-Modal Education: visual, auditory,
kinesthetic, and reading

Application of the PEARLS Healthcare Debriefing
ool:

* Promotes student reflection during debrief by:
o Creates a Supportive Atmosphere

Facilitates Self-Discovery

Encourages Resourcefulness

Engages Observers

Leads, Does Not Control

Deepens Understanding
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Effective teaching:

* The purpose of this quality improvement project was to
Improve instructor effectiveness in applying the PEARLS
Healthcare Debriefing Tool into the student simulation
debriefing process.

* By enhancing facilitator skills and prioritizing effective
debriefing strategies, the quality of simulation-based
education can improve and enhance competencies and
capabilities of future nurse educators and health care
professionals (Lebo & Ryan, 2024).

Professional Development:

 Initial and ongoing professional development supports the

simulationist across their career (INACSL, 2021).

METHODOLOGY

This project was guided by the Theory of Multiple
Intelligences (Gardner, 2011) which rejects the idea that

everyone learns the same way. Multi-Modal education offers

multiple modes of learning that support visual, auditory,
kinesthetic, and reading learning methods. The project
applies a one-group pretest-posttest model using the Peer
and Self-Assessment Debriefing Instrument (PADI)
published by Saylor et al. (2016). A pretest occurred after a
self-led educational PowerPoint and a posttest occurs after
the application of a second educational modality; an
evidence-based role-play video training produced by the
university.
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Quantitative Results:

« PADI #1 resulted in 100% participant inclusion of 10 debriefing
concepts while PADI #2 resulted in 100% participant inclusion of 25
debriefing concepts.

« After participation in both the self-led educational PowerPoint and
WGU produced PEARLS Training Video, debriefing resulted in
100% inclusion of all concepts related to Verbal and Non-Verbal
Communication and Facilitating Learner's Connection of Simulation
Experience to Clinical Practice.

Figure 4: Peer and Self-Assessment Debriefing Instrument
(PADI) Results
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Major areas of improvement with the addition of
WGU produced PEARLS Training Video:

« Effectively uses silence 79% inclusion to 100%

« Reflects open-ended guestions back to the group 89% inclusion to
100%

« Uses simulation objectives and/or learner assessment rubric as a
discussion guide 84% inclusion to 100%

« Encourages learners to integrate prior knowledge and apply new
Information gained in simulation experience 89% inclusion to 100%

« Offers learners remediation/additional experience if appropriate
84% inclusion to 100%

Performance gaps remaining after participating in
the WGU produced PEARLS Training Video and Self-
led PowerPoint:

« Uses innovative techniqgues and prompts (video, learner questions,
SP feedback) to facilitate learner reflection on actions

* Finishes any evaluative paperwork and forwards to appropriate
parties

* Provides information for any further simulation reflection
assignments

« Answers learner questions before beginning the debriefing

« Appropriately tables untimely topics and returns to them for a later
discussion

Qualitative Results:

« “l didn't find the PowerPoint training particularly helpful for learning
the PEARLS debriefing. What truly helped me was taking the time to
review the tool itself and apply it in practice.”

« “l liked the video examples that brought to life the information | read
in the PowerPoint.”

* “The video provides higher level of engagement and provides
example how to use PEARLS in practice.”

+ “| liked how they showed two different methods, one incorrect and
one correct, on the importance of taking time with doing quality
debriefing.”

* ‘| learn more effectively with practical demonstration.”
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LIMITATIONS

Small Sample Size (PADI #1: n=19) (PADI #2: n=6)
Lack of Demographic Data
Data Collected from Single Institution of Higher Education

Quality Improvement Project only included self-
assessment and not peer-assessment data

CONCLUSION

mproved instructor effectiveness in applying the PEARLS
Healthcare Debriefing Tool after multi-modal education

Positive qualitative feedback from participants
Plan for continued improvement in the future:

o Inclusion of both PowerPoint and WGU
oroduced PEARLS Training Video In Learning
_ab Instructor orientation

o Inclusion of recorded simulation videos for
reference during debriefing

o Embedded participants will be encouraged to
participate in debriefing process with students

o Instructors will be encouraged to begin filling out
scoring rubric for intermediate level students
during debriefing to include feedback on debrief
participation and detailed student notes

o Standardized discussion with instructors on how
to table untimely topics for the future respectfully

o Include peer feedback for future improvement
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